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parallel educational systems, which pdovide for speakers of the

two

official languages, Finnish and Swedish, and for instruction ih the
. other national language as well as other foreign languagges. The
‘.second part of the report deals. with factors affecting ¥¥llabus .

construction, with emphasis on how the curriculum should. be _

constructed, who should construct it, for what audience, and the’
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status it should have. The remainder of the repert treats recent

. developments. The history of syllabus development during the past two .
decades is traced. The major development. in the 1960s was the '

= extension of language instruction to the primary grades. -The

discussion of the 1970s centers on higher education, the upper

" secondary school syllabus for nongraded teaching; the common core
s?llabus for comprehensive secondary schools, a course-based upper
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This is an expande‘ version of a talk presented by the author at

.

the second Nordlc language teachers' cenference held in Reykjavik,
.“Icel&nd, August 23-28, 1980. The theme of the conference wa.s "L&nguaéé ‘

-

.society-world". ot ,

"

v The suthor' s interest in problems related to foreign language
" syllabus development and la.ngue.ge pla.nm.ng dernes from an a.ctive

' participation in several national working partles set up to prepare

- syllabuses for. forelgn language tea.chlng in different types of educa-
v o ‘tional institutions. The author has earher discussed suul*questlons
"‘,(B‘u.].letln 129/1979, 1n F:.nnrsh) - It wvas found that syllabus construction .
and language planning work has been very intensive in Finland during

L TR T
-
%

the past fifteen years. Recurrent problems- 1n that work led to the' ~ /
- settlng up of a natlona.l Comm.ttee on La.ngua.ge Teachlng Policy in/ d “a //
' lea.nd. The committee report, submitted ta the M;nlstry of Educa.tlon' - /
. ) on Februa.ry 5, 1979, forms a ‘basis for all sﬁbsequent "la.nguage syIIa '
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" and language planning work in Flnland. ' ) C
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' S ’-.lgyvaskyla, October T, 1980 . . ° : '
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. the ,national .languages shotld be in¢luded among compylsory subjects, the

- people who- would rather llke to, inecrease the proportion of the mother tongue,

" school are ot of reach. % . &

1. INTRODUCTQRY REMARKS . =~ -

- . Iy

Let me start this case study with some factual 1nformatlon§concern1ng
the scope of language teachlng_ln ‘Finland. F1nland is officially a blllngual
country w1th Flnnxsh and Swedlsh as the equal national languages. :The .
constitution states that the materlal and c ral neéds of both groups have
to be served on an equal basis. In’ Flnla?égizf;j;eans, smong other things, :
that . we have parallel educatlonal systems for the speakers of both languages
from k1ndergarten to hlgher gnd adult education. -We have always taken pride.
1n the fact that we have a very liberal language policy.

Slnce nllther Flnnlsh nor Swedl sh are vehicles of 1nternah,a.l. communi-
catlon, we are obllged to take language teachlng serlously. And* since it

has always bgen accepted,_more or less hﬁt never wholly unanimously, that .

i .« - \
scope of language teaching in Finland is quite large,.larger than in mos’

comparable countrles- Internatlonal comparisons are frequently cited by A

sciences, mathematlcs etc at the expense of forelgn 1anguages A nationdl
comm1391on.on language teachlng policy, whlch recently submltted & unanimous
report to the Mlnlstry of Educatlon, p01nted Out howeyver, that while inter- / -
natlonal comparlsons of syllabuses and t1metables areluseful, language.
teachlng policy must obv1ously be based onAnatlohal needs and condltlons

, . In the neuqcanprehen91ve school every pupil stugles the other nationgl
language (Swedish or Finnish) and a foreign language. About 90'% of all
Finnish speaking pupils start with English.in the third grade.(age 9) and ‘
almost all Swedlsh speaklng puplls start with Finnish.‘ There is no streaming
tm'settlng durlng the first four years of FL studies. Another compulsory
language starts in gradc¢ﬂ Durlng grades T through 9 there are three sets

1p the first languagé and two sets in the second language. Pupils shoooe

. gets towards tlie end of the sixfh grade but they can change sets 1f they

have'chosen e1ther a too ‘easy or too difficult set. The question of sets -
has domlnated publlc dlscuss;on in eﬁucatlonal c1rcles in Finland, because ]
the choice. of: lowest sets ("C-stream") means that the pupil cannot go to

tire academlc npper secondary school. Alngsome llnes in the vocatlonal

H
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. is annually taken by same 30.% of all pupils.

’craft-level schools and 171 hours ir technician level schools.

' be requlred hy all facult‘s, when« garl;er it was
A ]

. -

) k]
It is alse possible to choose 8 third J:a.ngua.ge as an optional subject

in the elghth and ninth grades of the comprehens:.ve school‘ This option

'/I‘f the pugx;l goes t;o the upper, secondary schooﬂ. he continues the

'langixages started 'in the comprehens'ive school. At present the other
national -language and two foreign languages are obligatory and a ‘third
foreig'ﬁ labguage is optional. If the recent plans are realized, every
pupi;l will continue the study of foreign languaggds in the vocational school
as wel’l.. fhe amount will vary eonsiderably according to the type and level
One of the reasons for.this new policy is the fact that the know-
. *_ompeten'e'
Another reason is f.hle wish to

of line.
ledge of languages is becoming an integral part of vocsiione.
at all levels including crafts ami trades.

aopent up the channel from the secondary vocational sector to higher education,”

and in higher education a good knowledge of languages is & sine qua non.
During the first four ye;rs (grades 3-6) study of the chosep foreign
lWe takes 7:8 % of all class time. The number of lessuns i:s ty}';ioa.lly
2 or 3 a week througfout all sev.en years of FL study in thg comprehensive
school. During the'éupper level (grades 7 - 9} the proportion is consider-
ably higher.: 16.5 % of all class time if ‘the pupil studies only the two
compulsary l&ngua.qe’s, and 20.5 % if th.e pupil also studies the third optional
language.
’45 % depending on whether the pupil studies the optional fourth language. or
, According to Cabmew}'gmdelmes from November' 30 1978, the su‘b,;ects

In the upper secondary school the proportjon varies from 3¢ % to

of general education common to all pupils in vocatxonal schools would consist
of 500 hours dunn.g the first so-called broadly based ﬁrst Yyear, a.nd after
that af 830 hours ig craft-level and of 1400 hours in techmclan-lefvel
&schools. According to preliminary plens the other national language woul&
bave 5T hours during the first year and after that 5T - 114 hours in th
While’ thﬂre

may be same changes in these flgures, they do not alter the basic fact that

a major develo;nent is taking pla.ce, ie. modern la.nguage study is now - ,

accepted as & J'.ntegra.l pa.rt’ of all vocational ed.ucatmn. The old d:,chotomy ’

of acagemic vs. practical education is weakening. In a.,country suqh. as

N

Finlanc%\ the knowledge of foreign languages is increaSingly becoming an

‘ essentlal part of occupdtional competence. . .
One of the new features of the on-going egree reform in hi /gher s TS ~;

educatlon is that forelgn language study a.nd a pass in [l exam:.nat:.on 'vu.ll’ ,
' common in some - ;'

- '
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-importance of knowing what gu1des teachers' activities has 1ncreased along

faculties, but deflnltely less commog in some facultiesl All univer-
sities have establlshed language centres either separately or as a joint L .
institute. There is also a national Centre forjthe Finnish Universities f
at the -University of Jyvésk&l?, which acts as a coordinating cleaFinghpuse
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2. $ACTORS AFFECTING SYLLABUS CONSTRUCTTON .
\ o d .
! . ’ N . 14 4

!
. ‘ ‘]}’\
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o

|
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Curricula and syllabuses are among the most important factors that

guide the construction of teaching materials and teaching itself. MAs the
with a growlng\awareness of teachers' crucial role in carrylng;out the * .
educational objectives, there has emerged a speclal llne of study called L
curriculum.résearch. After more than ten years' work on various aspects
of the curriculum the author has come to the conclusaon that HOW thé curric-!
ulum should be constructe& depends‘on a pumber of factors. This might be
illustrated in the foltowing way (Taleala 19%5 59): !

- . r

S

o

]

WHAT SUBJECT
IN
WHAT PERSPECTIVE

r . - HOW

FOR WHOM

_ WHAT STATUS

T e
-

FIdbRE 1. Facfors af;ecting the form of the curriculum

» -
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expected to work on the curriculum, interpreting it to suit local cj, -~

" subject, in thls\fase la.nguag—e, is cdnceived of. What is our perspective,’

ﬁo universally valid curricula or syllabuses. Both tests and syllabuses

a .
. .
v

Who construct the curriculum? Is it all done centrally so that

. teachers only work with’ the curriculum? |Or will éurriculum construction -

be a hierarchical process, ie. will there be contributions at all levels
from thé national level to the individual teacher level? Are the tgachers

stances,., as well as wo%k with/tfxe currigulum? The subject', also has a -

. - b ' - -
definite impact as such.. We do not expec¢t the mathematics® syllabus to
resemble very closely the foreign language syllabus. But even within the -

.,

same subject there are a nilaber of possible varieties depending on how the

our v,lew of language and ‘of the function ‘of language? Changes .in perspec-
tive ha.ve brought about chenges in syllabuses. . .

As in all human communication it is‘ve;y important to take into account
the corﬁmuni::ation pa.rtngrj » 1t 1s necessary in syllabus construction to
remnd ourselves of our possibie target groups. " For whom is the syllabus
intended? There are several possible target groups: polltlca.l decision-
m.akers,l genersal p‘ubl:.c, employers, writers of teaching materials, teacher
educators, examining boards, teachers and pupils. The more the a.uthorvha.s
thought about this question the more he tends to believe that we need .
different versions of varying degree of specificity intended for different -
target groups. We cannot equect ta be able to communicate properly with
such diverse groups unless we tailor our ,nessage to suit each group.

"How we should construct the foreign langu.age syllabus also depends
on what status it 1s to have. Wl:T_l what is written be binding in terms
of what should be taught or even what gshould be l.ea;rned, or is the curric-
ulum only a guideline, & rosd map, to Lelp teaching proceed in a desired
direction? It makes quite a difference if a detailed curriculum is a -
b‘ind.ing document or only one passible-exemplification of the generalv"
objectives of tea.chJ;gg, In the latter case the curriculum would be a kind
of yardstick or point of reference for teachers .and textbook writers' work *
;an the curriculum. Thus we can conclude that there. is ‘ﬁot, and can never
be, a definitive curriculum or amy ome best curriculum £for all times and
for all circumstances. As there are no universally valid tests, there are.

are vdlid only under specific circumsy.n;:es and for specific purposes.
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Saari & Takala 1980) starting from the middle of the 1960's. The main

ings. Main organizational and syilabus influences came from' Sweden.
Educational equality wgs. the main reason for the introduction of the

comprehensive school, which now covers ‘the age group from 7 to 16 (a 9-year
\
school). In fact, the greatest change in terms o} syllabus content' was that

.

.2.1. Higher education

- 4

”
y

Increased awareness in the garly 1970's . of problems in syllabus con-

truction-in Finland was, in a large measure, due.to extensive R & D wcrk
n the ﬁeaching of foreign languages to non-language'majbrs at universities
to the expansion of language laboratories at universfties. 1In both ',

ectors the problems ,of syllabus construction were c;eariy recognized. ¥ This
ed to the Ministry of Education setting up a working party to work out a
sttem for &escribinq the objéctives of langﬁage teaching. It is important:
to emphasize that it ;as; indeed, a system that was intended, not a specific




! o * - - .
| . ' '
) ‘ defin%;ion bf objectives for some,particular course. This work was carried

i out by Mr. Roland Freihoff and the.author. One of the sourges of influence
_in'our work, but probably not, the most important were the early publications
of the Council of Burope umit-credit progect The system js an attempt to
define communlcatlve tasks in- ‘terms of coummunlcatgﬁe purposes set in the
<ontext of certain communication situatjons. It is a taxonomlc synthe51s,w

whlch draws upon a variety of sources: psychollngulstlcs, soclollngulstlcs,

§ communication theory, pragmalinguistics, styllstlcs, trans%atlon theory and
language didactics. The system was so designed that it would be hospitable
to a wide range of‘appllcat10n3° from macro-level syllabus descrlptlon to .
| © & detailed breakdown of speclf%t commnnlcatlve tasks in speeciiic s1tuatloqs.
The Freihoff-Takala (1974) system for describing the objectives of

languasge teaching has the following maJor variables or parameters, each of -

1y

which is fugther broken down to several sub-variables: . .
> (1) Topics, ie. the domains, facts etc. that are addressed.
P _ «(2) Framework of communication/situationdl factors: these 1nclude the.rela-

tionshlp.betveen communication partners, their attitudes towards the topic, ’ ‘
e . physical and temporal parameters, etc. .
(3) Stages of the communlcatlon process and their basic functlogs. here &
distinction is made between contact-oriented, information-oriented and. - : {
: argumentatlve communlcatlon, stages in communlcatlon .process are outlined l
! . and their charactertific features are described. - !
? = (4) Mode of communication: this is mainly related to the way in which the |
‘ top%c is processed and special emphasis is given to the input-output rela- . . , |
) ‘tions. Three main nodes are distinguished:‘;epetition\ various ways of 'l
i responding to and processing a rece1ved,message and original thought |
(self-lnltlatlon) . y
(5) Form and channel of‘message: receppion and sending of a message through
' the visugl or auditory channel (listenirlg and reading comprehension, speeking .
and writing and theis interaction, ie. communication proper). This group.y

also includes the potential use of different media (eg. telephone, tape,

i
]
i
|
% . overhead proaector, ete). .
i (6) Codeg?thls relates to the verbal and non-verbit,means of expre331on
| and thelr application rules.
4
! » The-use of theesystem is illustrated by a fictional account of a - . .
i
maximally difficult commnicative task, whlch borders an a commun;catlve
nlghtmaxe The description is based on the assumption that all aspects ,

are recognized by the parties concerned.

_, X4
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1. Participants
K

The speaker is in comparison to the hearer,(1 1.) in a lower social

position in terms of age, level of education, ochpatlon etc. and (1 2.) .
introvert while the hearer is extrovert. (1.3.) 'The speaker is presumed

or known to be a sﬁpporter of sqme.movement (religion, 1deology, school

of thought) which is less prestlglous or~1nf1uent1al than the one supported |

fby the hearer In the situation the speaker (1.4.) is compelled to stress
his dlstance from the hearer and he is (1.5.) negatively disposed to the |
hearer and tlce)versa. . :

, r ,‘.
- _ .o . .

. 2. Topic ‘

\J

The ,speaker (2.1.) sees the topic‘from‘a di€ferent - and positive - per-
spective £Mm does the hearer (négative)._ The topic is dealt with' (2.2.)
in a argumentative mode,y the S'pea.ker‘_(‘2.3.) knows- the topic less well

than the hearer. ' ' - . . : .
| Lo o
- . ' L Y
3. Time . ) : .. )

. Tﬁe speaker is not capable of the same (3.1.) fluency as the hearer and
(3.2.) is obllged to rack his memory since he has not read about the '
. matter recently. (3.3.) The information density of his talk is' embar-
assingly'small in comparison to that of the hearer.
k. S
Blace . . | ) ‘ >

The speéke; has no opportunity to use any (k4.1.) audiovisual aids or
objects but.is instéad obliged to present everything verbally. The~situ;
atlon is (4.2.) publlc (eg. TV—dlscu551on), in which the speaker has to

move about‘and use some equipment which only hampers his performance.
I

The discussion takes place (5.1.) out-of- doors, eg. in a c\;;and next
“to a major throughfare. The hearer (5.2, ) speaks the language of coarmu-

\

nication fluently but with a very strong-accent. The speaker (5.3.) i
" hungry and at the next table he sees his boss who is enjoying & delicioug

mé:i and qﬁite obviously listening to’ what his employee is saying. ~

4
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. maintain and recelve a personal contact as ‘well as receive and give mfor-

» . ‘s
- *
t
v - Y
’ f

(5.4, ) Technical prepa.ranons and rehearsal takt muéh time. In the end
the spea.ker is (5. 5 ) s eihuxsted and memtally stressed that he can nu'&y

.

say a'word. g (O

) ‘ V ' - - . C | - ‘ A
*3.2.2. Upper secondary school syllgbus-ffr non-—gra.ded teaching - .
. ! :0 N
Syllabus work contlnued at the upper secondary level immediately after.
"the Frelhorr—Ta.kala scheme had been campleted. Ian this work (i in which the
h author s&ved as  secretary) we could draw em the schenme, the early vers.mn
of “van Ek s threshold sgylla.bus -for adults and Valett&'s work on modern
! language performance obgectlves The flna.l draft syllabus defined the
overall a.:.ms of language tea.chlng macro-level objectives for slx major
cultural areas or role clusters ?n‘p.te person, consumer, employee, c1t1/zen,
learner, self), which were also described in more detail in mlcro-level .
performance obj ectnres. . '
In the follomg will be pre’énted a brief summary of the a.pproach to
the definition of objectives in the 1975 ‘'syllabus draft. “In accordance with
the Freihoff &- Ta.kala. system threes levels were used. overall objective,

ma.crolevel obJectJ.ves microlevel obJectJ.ves.

s

- . -

» Overall objective/aim ;o ’ )

~

The pupil is expected to-be able to understand and use the target lang\l'@e
orally and in mtmgr,amsthln the linguistic reperto1re (s)he' has beeﬁ

- taught, i such's way that ifl a communication -sltuanon (s)he can,,.1n1t1ate,
?tlon in a way appropna.te to the situation. '\

. The owerall QbJecbzve was ‘broken down 1nto mcrole*el"ob.] ectlves/
goals, whlch were deflned for the follarmg six situational or role domams'

. .

W
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* ~Microlevel objectives

g . . . -

, Personal contacts wll!ibe selected to illustrate macrolevel obJectlves

,,?

%

] . ~ .
~ v; ' “+
Macrolevel objectiyes/goals ¥ . ‘
’ \ oz . . ’
In order to be able to cope with personal language contfacts the pupil .
is expected™to be gble, within the linguistic repertoire tajght, .
N bl »

~'to understand the target language (TL) speech so that (s)he can
‘ } I

.

respond to what has been said in a situation—approprlete way
- to speak the ?L S0 that (s)he is able to start and maintain a

personal qouversation ) ) ‘
- to understand and te personal notes and messages

- . $ B ’ °
In order to help in defining migrolevel objectives.we prepared what we
_ called goal-definition forms or "sheets" (see p. 12).

. .

” ’ P . . .
The- sheets were used as an-aid in defining microlg oy ectives.

Typical of peronal contacts is the fact tka\ the language in them

is informal in register. Contagts, take pla.cte be}we

. friends, acquaintances, colleagues/workmates.

en ‘eg. Pamily members,

hguage use situations
presuppose mainly oral skills: understanding and speaking of the TL but
also readlngeéﬁd writing. to & lesser extent. Toplcs dealt with in personal
contacts are almost 1nf1n1te in number. Language usage 1s:qften charac-
terized by a special jargon not readily understood by.an outsider This
jargon, howeve es fairly rapidly and cannot really be taught 1n
school. Personal contacts also reflect the 2ustoms and att1tudes of
different cultures ‘ "thlly" and "pelations" refer here to a family whose
v1c1331tudes are. followed during the course and/or p0331bly to the pupll'
host famlly while staylng abroad. . ) ) : -
The obJegxlve of teachlng is that C
- the pupil can greet and take leeve in various personal contacts and is - -
avare of social differences in different types of greetings and farewells
- the pupil can introduce hlmself/herself and also introduce his/her famlly
and friends etc. - o
- the pypil can respond in’an appropriate way.to being‘introduced and to
somebody being introduced to him/her )
'-‘the pupil can take pari in conversation dealing with familiar everyday

topies. - . . . {/ , e
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- the pupil cgh also start a conversation about familiar everyday topics

[ can apswez: the phone and carry Qut varioys transactions o<er
the phone ° ) .- P

-

- the pupil can understand and use orders, exhortatlons, requests,
'/pghlbltlons and suggestlons .

. = the pupil can un?q'stand a verbal ‘account of everyday events, experiences
. . T

and feelings , - ,. p

»

-

. = the pupil can tel] about,K everyday events, experiencss in his/h'er life

a.nd about his/her feellngs and views on things "
= the pupil can understa.nd and write short messages concernmg scme
J.nrpprta.nt piece of* informa.tlon, proh:l.bltlon, order, etc. -
; theT)puptl can urderstgnd and express tha.nks, fellcltatlons, invitations,
apologles both oral%y and in written form
.= the pupil can keep contact with frlends through postcards and letters
‘ y -
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3 - PERSOWAL commACTS
%) . . .
N s BITUATIONS (Activity)
. Contatts™Within famjily

. and relatives

Contacts between friends
and acquaiﬁtanées
. . .

< 4 -
& Contacts between e
workmates ;
l & 4 Ny
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SPECIFATION FORM FOR FL TEACHING OBJECTIVES

i

_ TOPTtS (Contents)

hoﬁg
femjly

relatives

" acquaintances
friends

school. I

J .
things -at wobkg
daily'chore%'

interests L‘

_ speretime parsuits

.
A R

+

(.

LINGYISTIC EXPONENTS (Products)

-

Oral:

Greetings

-

Introducfions
Leavetaking

»

Fillers/feedback

Chatﬁing ) -
Conversation (alsop
over the phone) -
Orders, requests,
sugges%idns s
Telling & descriding

Written: !

Méssages
- letters
- postcards

- notes

b

Act.

Pass._Not relxvant

#

.

-
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3.3. Developments in the mid-1970's: Common core syllabus :

.

t

. The ﬁuestion of"educational equality retupned #ith a. new vigour after
the eomprehen51ve school system had started to take over. At this time -
Cit focussed .on the system of setting in foreign languages and mathemsatics,
The reason.was that the choice of the ‘lowest sets was accompanied with
admlnlstratlve llmltatlons for ellglblllty for post- comprehen51ve school'
studies. There were several committees which recommended the definition
of such basiec objectives and basic subject-matter that would open the doors
to all post-comprehensive'education. Working parties were set up in late °
1975 to prepare such propo§als. In>this work we could draw on our own _
prev{oué work, the Schools Coun®il modern languages,project;.the Threshold *
. project, the Swedlsh MUT project etc The Cabinet has recently issued a

., policy statement accordlng to which the definition of. basic obJectlves w1ll
be under?aken with a view to opening up ell chanpels of secondary level
education to all pupils who are found to have achieved the basic objectives.
In the following will ge given relatively detailed extracts frqm the
"Proposal for Common Core Syllabus ih‘Eeglish and Swedish"‘suﬁmitted by
the working party to the Natlona& Board of General Educatlon A considerable

" number of pages are deVoted to the syllabus produced by the vorking party

be

partly be cause it represented a new, relatively systematlc approach to ,
syllabls planning and partly because the iillabus has exerted a lot of
influence in Finland. The author served as the secretary of the working

) . -
party. :

L4

4 i . . ¢ N

-

a

3.3.1. Principles in the construction of the, common core syllabuse °

The.workiﬁg party,di%eussed the general principles guiding its wopk
as follows (pp. 7-10): .
> "In order for the curriculum to give a correct p}cture of the natdrei ’
_ and functions of language, attention has to be paid. to lingﬁistic
) ;spects in the eonstruction of.tﬁe curriculum for foreign languages.
Equally important.are pedagogical and psycholog;cal aspects, which guarantee
tpaﬁ attention is'paid to the pupifsf ;anguage skill needs and the fecters

influencing language learning. .
' N t ’
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rl ++%1In Grdex' ter the la!.uguw.bc turrunlum to provide. n clmu bBagia tor

f teachmg, con‘stz‘.uctlon of teachlng materials, evaluation of acfuevements

. etc, it should be cons’;ructed so"that it defines . -
v " = the, dlfferent manlfestatlon forms of the la.nguage skill, i.e.

" what k:l.nd 6f llngm.stlc behsv;ors (spea.klng, llstenmg; reading ..
’ a.nd wrlt'lng') the pupils should be able to carry out a.nd. what is

o themr rela.tlve velghtmg ]
. - 51tuat10ns of language use: wha.t kind of situations should the
. ,\ pupll be able to cope with by use of verbal and non-verba.l mea.ns

(such as, facial expressions, gestures ete.)

~ - what kind of toplcs and notions the pule should be'able to

- understand and to express ‘ ° ’

. - commnication tasks: What kind of communicative tasks (or functions)

sshould the pupil be able to perform? B

- vocabulary repertoire: How many and what kind of words and

/ expziessions‘ should the pupi}nderstand and be able to. use?

-~ grammatical repertoire: What morphological and syntactical features ‘
should the pupil understand and be able to use?

- level of achievement: what level of linguistic realization should -

the pupil show 1n general and in Q@ situation? )

Language curncula. can be constructed from different p01nts of view.
The three ‘follonn& curnculum types -differ in their approa.ch and may be

, called grammatical, situationaf®and notional. . .
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Grammati c;gﬁcurri culum

’

\ . Grammar La Exa.mpl,;as_ ":‘;
' parts of speech' * hospita‘;/‘—s
S , ~ noun N blocl(il‘q' ’
- adverb faz: ':-.'6. ' /
- prep. to ?7
' ~ verbal forms ‘to 1:>e_ N
- present = ca.n /
1 -~ imperative g0 \
: syntax / turn *
- declarative sentence | It is ... N
- diréc;t‘ questioxi Is it"...?2 |
- indirect quéstion ooy where /'_
Co the ... is . )
interrogatives ¢ | Where? =
‘ How far? ' ‘
. ‘ - ) pa
' _ ’
'i'he‘ gramatic;l cun"iculmn emphasizes the structural nature of

‘. qu'p;g‘uage. ‘ |

A A .

+ Situationgl curriculum . : -

»
SITUATION LINGUISTIC FUNCTIONS { LINGUISTIC Fh OF o
AND THE RELATED REALIZATION '
CONCEPTS/TOPICS ==at ’

‘a pez"son a.d::r/sing & persaon Excuse mé, but ...

, is lost in asking and ansvering, Can you tell me ...

' o strifge with regard to ) . ‘ °
town and .~ place ’
needs’ . ='direction ' 1 . s
help. ~ distance ’ Where is ...? Turn right

How far is it to? TIt's fiwe blocks
: Thank you " Not 8&t‘all

thanking and responding
to 1t .

?
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The situational curriculum emphasizes the linkage between the language and ’

the situation: when and in what situation does the pupll need the language 1
| he is gtudying. X
Functional-notiopal curriculum . "o
. COMMUNICATIVE SITUATION . LINGUISTIC FORM OF REALIZATION
answering a question It's five (o'clock).
. about the time of the ) s .
éxpressing day : ' v
¢ the time : - d
answering a quektion " It'1l depart.at five (o'clock).
about the train'’ . ,
, ; departure
: : ' L
answvering a question It's open from nine to six.
. . e about opening hours . ‘
[ < * . P
making 'a % ., - x suggests to y that . Let's go for a walk.
suggestion they go for a wilk Shall we go for a walk? - .
host-guest . How about a cup of coffee? -
] ’ Would you like to have a :
‘ . cup of coffee?
¥ "-ﬂ - f
- .‘ ‘- - "'
. The functional-notional curriculum emphasizes pupils' communication %
needs: what should: the pupil understand and be able to express in the
language he studles. <. ‘ e
In the teachlng of a forelgn lan&uage language can be conceived of
primarily as activity. It is an instrument, wh&ch has many kind of tasks
(functions) in the¥life‘of both an individual and society. These tasks
include e.g. the expresgion of one'sg own expgrlences, the dissemination "
of information and the creation, intenance; and controlling of social . |

relationships. Language, despite its instrufental nnfure, always contains.
a message too, and ip order to attain the cveral educational aims ©of the

school it is important that in instruetion attentlon is paid to the contents

of messages.

L3

-
-
-
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Language is activity which helps theqpupils to cope with various

situations occuring in his env1ronment both orally -and in wr1t1ng Thus

-r
.

the situational aspect of language is very important when the basic

'obJectlves and baslc teaching contents of foreign language teaching are

_being defined. . o - -

The_above curriculum models do not, however, exclude but complement .

each other. ?hus for example the notional aspect can be given increasing
attention when basic structural aspects have been learned. Structures and
words as well as expressions are largely determined by the communicdtive ~ °
needs (the need to understand and express oneself and by the central
language use situations. ) .

. For this reason the usefulness ("surtrender value"jtof each grammaticel
structure, word, and expression should be weighed carefully oh the basis

of its communicative value and méaningfulness in the commonly occﬁrring
language use situations. The pupil's lizéuistic products should alsotbe
evaluated primarily on the basis of how Well the communlgatlve need
(intentipn) is satlsfled (=criterion of successfulnes) and how suitable

they are in each sxtuatlon (=felicity criterion).

- ?
~ -

3.3.2. Relative emphasis of language skills

e,
[
I

The working party was of 'the opinion that the sub-areas of lanéuage
sk1ll are to emphas1zed in teachlng according to what use value the dif-
ferent sub-areas Jhave in situations demaﬁd1ng language skills. Tne
eomprehensive school curriculum emphasises. the 1mportance of spé:iing
and listening comprehension. Several recent studies on the need for
foreign language skills have shown the importance of the ability of -
reading comprehension. Later on in life pupils very.aften find themselves
is aécommunication situation where understanding of a foreign:language
plays an important part. Since we generally have to understand language

which is more difficult than what we are able to produce ourselves,

sufficient is in teach;ng has’ to be_put on listening and reading
= cmphas =

comprehension, however, without neglecting the need to develop‘pup1ls'

ability to speak the language. In real laniguage use situations the dif-

ferent sub—areas‘of language skill often appear togéther. Thusfe.g. in_
conversation the pupil has to understand and himself be able to speak the
foreign language. This close conmection should also be reflected in’

‘teaching. . .

t“'é

[ — e r— - — - — e
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A reading situation is dlfferent from a sp aking situation. Writtén
‘ text is Benerally more compact than spoken langyage. In speech there is-
i often a lot of redundancy but on the other hand soﬁe parts of the message
are often cmit}ed if they are understood anywﬁy on the Qasis of the
- situation’ and what has been said before. The rdader can proceed at 'his
own sfeeda maeke use of e.g. dictionaries or even ask somebody- about a

strange word, whereas in conversation the listener cannot as easily .

P PPN A Y

1nfluence the speakers' tempo, the dialectal quzllty, clar1ty, topic,

" dlfflculty level etc. of the speech. His dwn c ntribution in this two-

way communication situation he can choose from [the linguistic repertoire ., .

he mafters. In some listening situations, such as radio or television P
; " ‘broadcasts, the listener cannot influence the speaker at all nor ask .
clarifying questions. (pp. 11-12). ' '

1
N [
.

»”

. ’3.3.3. Consideration of the overa;l'educational objectives in the teachfhg

of foreign languages

» . .
% . The teaching of foreign languageé can, when Earried out in the right
; “ < way, in many ways promote the realization of the school's general educa-
|

tional obJectLVes. The led&nlng of a new language in addition to the
. mother tongue increases the individual's possibilitieé for internatiponal
contacts and promotes his functional competence even in his own country.
" Through dppropriate_choice of topics language.study can increase‘}he
“pupil's knowledge about other nationms, and widen his views, so that he
. recognizes and appréciateg the special éeatures of his own culture and of

other cultures. Thus language study.dimcreases tolerance and understanding

‘e
an

between nations. S
leew1se the treatment of.different aspects of soc1ety and different
fields of wbrklng life can increase the pupil's understanding of and
respect‘for the work carried out by different members-of society.
i A . The'aims of soggal and ethical education can be supported by language

teachiné\by inculecating in the pupils willingness to co-operate and help
~gach other, to accept and appreciate di}ferences between pupils and between
aéhievements, as well as.to take responsibiliby for one's own and others'
. work. This calls for a positive working climate and favouring of gtuQent-

§
3 . centred working methods.
i
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Creativity can be supported in language teaching by developing?;upils'
spontaneous expression ability in connection with ®oth oral and written
production. .
. Appropriate choice of working methods can promote e.g. learning of

study techniques; memorizing,’ organizing ‘and recalling of 1nformatlon,

-legrnlng of concepts; ability to make deductions; assessment of information,

a’gnﬂrproblem solving, which gll are 1ncluded in the aims of cognitive educa-

tion of the comprehensive school.
From the v1ewp01nt of positive development of the pupil's total per—

Ty

sonallty it is 1mportant that language study should help to alleviate

anx1ety and restlessness. .
A positive and relaxed study climate and positrve learning experiences
gained during the studies may have a considerable influence on this, 'The
choice and treatment of topics and language use situations may also be of
considerable mporta.nce from €he viewpoint of supportlng the general educa.-

tional aims (pp. 15-16) ' : :

. )

'
3.3.4. Basic objectives for English
The working party made an attempt £o*specify the general aims of »
language teaching on the basis of research-baseq information on li%guage,
language teaching ard language learning, so that the basic aims would'
define the pupll's terminal behaviour so clearly that persons making decsr
'sions regardlng teaching can plan and realize ﬁéachlng in a sufflclently '
uniform manner. The following is a verbatim extract from the report of

the working party (pp. 17-bk).

’
- e

Grades 3-4

* -
Oral communication (to understand and speak)

The aim is that the pupil within the limits of the basic teaching

. -
contents 1s able .
Zto recognize sounds, « = to repeat expressions (also songg and
stress and intonation rhymes etc.) in accordance with a .
spoken model '
25 -

0~ . L
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- to make himself understood when
- . . .
answering simple questions and .

questlons, answers,
statements, cox_mn’a.nds, - statements, to react appropriately
" . requests and prohibitions to commands, requests and prohibi-~

‘tions and to himself Bake simple I
. statementsrquestions; mquests,

. - . R comands, and prohibitions

- — to describe persons and objects as T

conversations ~ . -well as simple mtua.tz.ons and events

- to_understand short and "
simple "texts" delivered at
nearly normal tempo dnd based ' : S

~ totally on familiar linguisti‘c J )
material ’ : '

- ta tell about one\s‘elf one's immediate

-enviromment, and everyday llfe.

The speech fhat the pupil hears is at first delivered at nearly
normal tempo, ‘and ’later; at normal tempo. . ‘

From the very begimming good and natural promunciation, speech
rhythm, and intonation is aimed at. - N . -
Reading

“The aim is that within the limi-is of the basic teaching contents the
pupil ig able ’ ) : p
- to uﬂdersta.n& questions, answers and short statements :
- to understand the contents .of short texts based entirely on famllar
‘ linguistic material. \/ . .

Writing . ,
. .

The aim is that Vlth.‘ln the limits of the basic teaching contemts th®

.
;

pupxls is able

" - to write correctly familiar words, phrases, and sentences flrst,e)ccordmg

"to a model and later- without .a model -

- to write a short answer to questions presented in writing g orally
At this stage writing is essemtially a form of exercise, which is

. . r
used primarily to support oral practice. ) ) .

N c :
-

L
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grades “-o - o

"\.

Oral communication (to understand and speak)

The aim is that within the limits of the basic tea.chlng contents the

pupil is .able 2;;7'

‘= to géc_:gén_ig_g éoimds, - t'o"“:_".gpe_g._t_ fluently what he hears
stress, and iﬁfon;tion.‘ . " !

- t‘é understand st&ten;_ents’, . / - to respond to statements and questions
questions, answers,° commands, . . to react appropriately to commands,
requests, a.nd prohibitions requests, and proﬁibitions, and to

) pr;sented at normal tempo . himself make simple questionms,

R ‘ ' sf_:atemeﬁts, qommands, requests,-a.nd

i prohibitions. o .

- to understand si o " = to ¥ake part in simple cdnversa;;‘:;mr‘x
conversations ) based on familiar linguistic material

- to underé%and short. coherent - to gggg__::i_ég p'ersoné, matters,

"spoken tetts" whlch in objects, situations, and events
addltlon to familiar linguistic B o
material may contain some new - to tell a.box.lt oneself (e:g. home, -
lingl-.ustic material whigh can family, friends, school, hobbies,
easily be understood bn :;e ' likes and ldisl'ikes)
basm of the situation and : Lo
the context. . s T i "

.

The aEun in teaching is that the pupll 1s able to make himself understooc-
in “speaking, MSplaylnwod pronunc1atlon, stress, speech rhythm and
ntona.tlon. Pupils are expected to understand more dlfflcult and complex
language than they are a.ble to produce thqnselves.

Reading - . -4

The aim is that within the limits of the basic teacmg contents the
pupil is éble . . , - "
- to read and, understan‘ the contents of short'-}exts vhich are based on .

fanulla.r llngulstlc materlal and whlch have not been dealt wlth bef.orehe.nd

.- ta read and understnnd the mxn content8 of‘falrly short téxts which in

addilion to familiar _lingmstlc material may cohtain some new linguistic
. ] r'3 N ,'- R

L) ‘.9 N
a . ¢ - N Y~ ' v
~" [ Y \ .
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«In$er1al which can ea51ly be understood on theqhasls of the 51tuat10n and
the context.

4

Grafually tne pupils start fo\practise extensive reading.

Writing

The aim is that within the 11m1ts of the basic teachlng coptents the
pupil is able '
- to write short replies to questloniand inquiries put forward orally/
in writing
- to write shgrt meesages first according to a model or instructions, and
later on 1ndependently. 4

ertlng 13 used primarily to, support oral practlce. In addition. to
\this the pupils start to practise guided writing.

-

-

Grades T-9

1

iﬂgral commnication (to understand and spesk)

- ¢ -

The aim is that within the limits of the basic teaching contents the

pupil is at the end of the comprehensive school able .

- to understand statements, - to reply t® statements, questions, .

* questions, inquiries, answers, and inquiries, to react appropriatedy
directions, commands, requests "to commands, requests, suggestions
prohibitigde, and suégestions ‘ and prohibitiquL end himself to make
put forward at normal tempo statements, questions, inquiries,

- to ggderstaﬂd conversationi directions, commands, requests,

delivered at normal tempo suggestions, and prohibitions.

which deals with ordinary, = to take part in conversation

" everyday matters v regarding everyday matters
. ‘ . .
f— to understand e.g. .. - to describe persons, objects, -
reports and descripﬁfnns - situations, and events, as well as
of circumstances and events personal impressions

. e el : 1ia
which-in add;thp to femiliar - to tell _about events and situations

linguistic material may contain that he has seen in p&ctures' or

some - (sometimes -for practice .
fairly much) unfamiliar -

read or heard, as well as talk about

X personal observations, experiences,
i isti erial - S . :
linguistic material opinions and feelings.

¥
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In listening comprehension the aim is that the pupil can understand speec
delivered at normal tempo which may also contain some pronunciation features
differing ‘from .the so-called RP English (Amerlcan ‘English, sllght reglonal

accent, & person whose mother ‘tongue is not Engllsh)

The aim in teachlng 1s that the pupil can meke himself understood in-
speaklng, dlsplaylng good pronunc;atlon, stress, speech rhythm and intonation
The pupils are expected to understand Jore complex apd .- dlfflcult language
than they e able to produce themselves. . E

’
’ s /

Resdingg L L

"

The aim is that within the llmlgg of the basic téachlng contents the
pupll is &t the end of the comprehensave school able‘
- to read and preclgaishupderstand the contents of messages regardlng
directions, app01ntments, errands to be carrled out etc 1
- to read'w1thout dictionary and understand the gist of a new text ghlch
contalns mostly familiar and only. little new linguistic materlal
- to reag (vith the help of dictionary ‘etc. ) and understand the glsi-of

) & new text whlch may contain some (sometimes for E tlce even fairly

much) new llngulstlc materlal

¢ . ..//// ; . T . ;
erblng ! ‘ - T b

- o

The aim is that within the limits of the -basic teaching contents the

pupil is at the end 6: the comprehensive school able

—

- to write an answer i questions and inquiries put forward orally/in

_writing - .

. g - . .
- to vrite a personal-message or pass on'a received message e.g. in the

form of & short note or letter - -
- to write a short report on-a situation or event that he has exbefienced,. .
seen, heard or read about making use of a dictionary and other reference
‘materidls. o T : ;

ertlng 1s stlll to a great deal practice, whlch is used to support
oral language use In addition writing is practlsed in situations where

the message is normally dellvered in writing. . vy
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3.3.5. Basic teaching contents . s

The startmg pomf. for the deflm.tlon of thé basic teaching comtents
is- pa.rtly the same as for’ ‘the extant comprehensive school eurriculum, but
partly different. The comprqhenslve school curriculum emphasizes structures
vhereas- the sta.rtmg pomt in the choice of .the basic tea.chlng confents
ha.s been linguistic sltuatlons and ihe communication tasks of the' la.ngua.ge
Therefore it was fcmng worth ﬁemptmg tcz map not only bas:.c structures

" but 'also basie vocabula;'y .
) The px_‘oposa.l for the b,a.sic Aaba.ghing contents includes the following
components: lgnguage use situations, topics, vocabulary and ‘structures.

A. La.gguagé use’ s;i:jﬁha_ﬁtipns'
T B ‘

Sinte la.ngua.ge has, been understood mainly as an instrument of commu-
*" mcatlon, the Cur.ncultm should express vhat ‘E/he pupll is expected to be
able to do in various iahgu.a.ge use ntuat:.ons. Language use 31tuat10n is
used in a wide sense tp réfer to the external settlné of verbal commgni- i
cation, the central roles of persons taking part in it, and cosmmunicative
tasks' (fupctions)” The primary aim of foreign langusge teaching in the,
comprehensglve' school‘ is to ‘make it possible for pupils to cope with situ-
ations ln'volnng the and writtem use of the fcrelgn language and
pertaining to perso:m.l conta.cts, various "transactions" in everyday life,
and déquisition-and transmission of information. Many language use situ-
ations have commcn elements (e.g. greeting, -asking, s.:tating,leave'—ta.king)'.

.
‘ -

(1) Inquiring a.nd'givingdi;ectionsa, ‘acting as an interpreter'
Y |

- a.sklng and glvzng 1n.f6riatlon about a place.,‘ﬁress, tra.nsportatlon,

‘ete. e e -

+

< asking and tellmg the t:une, t:une of departure, etc.

- asking and tell:.ng a. rea.son, how to do smeth:.ng or how to behave in

)

order to... = Y " . )
. /o o !
(2)‘Me,eting aqd Vi81tln:g= o
o e N N
- greeting and lem-taimng, and r@spondz_ng to them . r
- = introducing onéselr 1ntrodnc1ng others, and respondlng to 1ntrcd;uct10ns
' Y T . ”r" — ..
. ' . - . * 4

-
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L , .

- ask1ng, thanklng and apologlzlng, as well as replylng to them

- aslung and telling. about 'what's new", chatting, small-telk, expressing .
po],1te 1nterest in ’8001&1 1nteractlon

- congra.tula.tmg and "’ expressmg regret and sympathy, as vell as responding
to them * . Yo

~ 1nv1t1ng, aqceptmg and decllmng an invitation

~ maklng an- appolntment .

E

(3) Tra.nsya.c'tions in everyday life (mainly as a client’and consumer of dervices)
Situations ‘connected with travelliﬁg K y

- 1nqu1r1es and instructions/directions (cf. p01nt S 5.1.1,).

gettmg tickets and 'checking in"

getting a taxi, giving an ‘address + - .

ﬁnders‘tand'l;pggannounéemenfs, signs, notices etc.

-

Situations connected with accomodation and meals

"

- book:cng and "checking in" (hotel, youth hostel, camping site etc.)

- ordermg a mea.l (cafeteria, resta.ura.nt) '>
. ='passing ahd a.sklng others to pass things at table ° '
=
.= paying ‘a bill, asking for clarification . ' .y
Situations connected with shops and offices ( :

- post and bank (getting stamps, excha.nglng money, gettlng change etc.)
- buymg things (expressmg{shes as ‘to a.rt1cle, size, colour, material,
pr1ce range etc..) :

~ 4
=

Othef services

. - . .
- ; ¢

- tourist information centre, information centre T
> - - A )
- police R
- tidket offices _ . _ -
0 - ' c

- gservice stations - .

doctor, dentist and chemist's

!

. Using the telépl'ione
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() Situations connected with the acquiring and giving of information
. i

. Telling about oneself. (na.me‘ age, home, school everyday chores, :
leisure~time, 1nterests, spending holil!ys plans for the future etc.)

and asklng similar questlons orally and in wrltlng.
et - ~
2. Telling about one's local cammunity and one's country (population,

' industri;s, notable places and persons, points of history etc.) and

asking about similar things orally or in writing
3. Reading a linguistical%y simple text
4. Reading and writing a letter

5. Getting acquainted with material dealing with the "culture" (in the
broadest possible sense) of the lingtistic area(s) in question

The working party also aftempted to determine what kind of language
pupils could be expected to be able to produce in various central
language use Situatidns: Below is given an extract from two language

»

use situation types (pp. 45-L6).

I v 4

- 1. Idduiring and giving directions, acting as an interpreter s

<

1.1. Asking and giving information about' a place, address, transportation

etc.
. ' - . .
Excuse me, where' is the nearest post office, please?
When does the next train leave to/for York? s ‘

How can I get to the Tow®r (of London), please? ~ .

Is this the right Yaa-for Tapiola (please)? . ,
Is this the right platform for the Bakerloé line?-
I vant to go to the British Museum. Which is the
nearest tube gtation, please? ’ .
Do I have to change? ) , )
» How far is it to Marble Arch? )

How long does it take to get/go to Greenwich by bus?

‘e

Do you know how to ...f .
.How doest it work? \
What must I do? T

Go stralght apead... f

- Turn left/right - ‘

three blocks ) , ’ .

" Take a number 87 bus. o ~
Take the Central (l?ne) to ... .




it

T ARV I

sicedhaniamt ok

TELRIDCIYY B RRET Y (T T i gy

¢

]

§

2.1. Greeting agd leave takghg

Ten minutes' walk
" 400 yeards/metres .
You”ll see.it_on your left(r:.ght)
You“d better ta.ke a taxi., -
... and ask agsain.

I°11 draw you a map.

Press the(that) button.

+Put in a 10p coin and pull the handie.
Turn the handle. . -

Lirt... )

Have you got the r:.ght time? ' O - .

t time is it? Ce
What time do you close/open? L i- .
HOV long... last[take? . g P

\
[
4 oy

. 2. Meeting and visiting (an acquintance/friend and a stranger) -

N

Good morming ' ) .
Good afternoon o

Good evening . . . ¢
Hello -

How ape you? S . .

I'm fine thank you-and you? s b

‘Good night . . .

.Good bye ) -, :
Bye-bye ‘ : /
(I'11) see you -tomorrow. )
It is (was) a pleasure (nice) tp see/meet (seeing/
meeting)gou.

Please remember me to your smter[brother.

Give him (her) my regards.
Give my love.to ... :
Best of luck... \

2.2. Introducing oneself, introducing others, and responding to introductions

My neme is :.. /I am ... from ...

This is my friend/sister/Matti...

I'd 1ike you to meet... :

Do you know my friend...? , .

How do you do? -’ . )
Pleased to meet you. ‘ ‘

Nice to meet you.




2.3. Thani:ing and apologi:'zing
Thank you (very much).
Thanks. ’
It's very kind/nice of you- (to)... . .

Thank you for a lovely party/evening. I enaoyed...
very much .

" Not at all/You're welcome.:
Excuse me (for...ing) _
I'nm sorry.” I'm very sorry. Sorry.
Pardon? _
It doesn't matter. That's all right.

s _ >

, -
2.k, 'Aslung ant tgiiling about 'what's new', conversing, chatting, small-talk

How are you todaf?
How is your fanlly/suter/mother...?
"What's new? - ' /
How's life? . -
_How are tiflhgs at home (with Btll, at work)?
How was your tnp?
Did you have a nice su:nqr holiday?
How was the weather in your country in the swmer?
* JHBow was the exam? .
Did you get a ticket.to (for) ...?
Did you get the job? .

Please remembeér me to your sist er(hrqther)... ‘
° Give him/her my regards )
Give me love to...' - . .
- ‘/
2.5. Expressing agreement, making comments and remarks in conversation

[ - - c®

positive response- ' neutral response

(Yes), that's right. | Maybe.
That 's true. .

I agree Perhaps.

‘ . Are you sure? \
Yes, of course. Im not (s0) sure.
Certainly,

" I think so too. ‘l'ha.t's possible.
Neither do I. - -

All right. 0!(. .  You could be.right.’
Good! .

That's nne.

That's a good idea.

That 's wonderful!l

This is very nice/good.
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expressing opinion
I think
Rortunately...

I'm afraid...

What a pity!

I hope s0. .

To t€ll the truth...
I'm sorry to say that...
)

negative response

. Oh’ no.

I don't think so.
That's not true.
That's impossible.
Certainly not.

I don't agree,’

Do you really think 'so?
It's not very nice.

I don't think that's
a good idea.

I don't like thls/lt
I'm sorry but I can't
do it.

phrases expreésing'politezinterest' T

Really?

I see.

' Oh, dear. ¥

Do you mean that?

What happened next[then[after that?

Go on.

Pardon?

Sorry?

Why was that?

Well ...

That's interesting.

What did he/she say?

Why do you think so?

' What about...?

Oh yes.

calling attention, changing the subject.

By the way, (
Excuse me,

*Did yoy know that...

What about...?
Tell me...

Oh, before I forget, hsve you.

Right,
hesitation, fillers

Err...

Well,

I mean... o
Now, -

ooy yOu know.
Well, I don't know.
Anyway,

+ss YyOu see,
L]
fJ-—
v/




b
t

. 2.6. Congratulating and expressing regret/sympathy

| . Happy birthday!
: Many happy retmrns! :
2 . (Ongratulations! . .
v WQII doneo . . t ' ' ‘ e
1 - That is good news. !
o . I'm véry happy for you. - : ‘ . ‘
. © Mexry Christmas! - - o

. What a nice...!
. . I like your (new)...

g I'm (30) serry that®../ I'm (so) glad that... : J
I was very sorry to hear that/a.bm-.-..
I was very glad to hear that...

L . Vhat s pity she can't ‘come.

f , That's a pity! !

4o~ It doesn't matter.
i ‘- Bard luck.
: 2.7. Making, accepting and decling'.ng an invivation. . .

] ) &
- Will you come (to the cinema withrme)...?
Would you like to come to a party with me...?
How about coming to the cinema with me...?

Let's go for a valk. (shall we?) .
- . \
., .- I hope you can come too. . : T
' 17
Thank you.

With pleasure.

That vould be very nice. Thank you.
I'a lave to. Thank/you very much.
That's a good idea.

What a good idea.

Jr—

No thank you. -
I'm ofraid I can't... 'I'hsnk you tor uuns/a.ll
1 “the same. ..
No thanks, I have some vork to do. 4
3 'Bo thanks, I have to see scmeone. : - - ‘
. . . /




B. Topics . . 4 o

2

o A The topics consist of matters and contents dealt with in language

L

Y

LY

)

‘teaching. Topics and language use situations are connected with each other.
Thus certain topics are-often dealt with in certain situations and respec-—
tivelf a certain kind of situation may be arranged for the treatment of a
certain topic. Topics can be dealt with orally or in writing according
to their nature. . ’
In order to attain a real communication.ski}l and a langusge skill

of practical use in general, the linguistic material taught has to be
connected with different fields of life, and if possible language practice
has to be fitted into everyday situations. The aim.ofeghg following list
of topics is not to draw a strict line between topics to be dealé with and
those to be left ;ut in foreign language.teaching in the comprehensive
school. Most topics .are suitable fdr trea@mént at different stages of
.languﬁge study; fupils' age, their interest, and the coordination of
language study with the study of other subjects are. taken into nsidera%ion
in the treatment of the topics. The treatment of the topics ghould widen
and deepen the knowledge of the area(s) where the language is spoken,-and
illustrate the use of the language also outside those areas. The topics
should élso_deal with the puﬁil‘s own country té such an extent that the
pupil can act correctly in the language use situations mentioned in points

Ab.1, §nd‘Ah.2L above. .o ) )

3

(1) Man - ‘ .

- Man and his body
Health, illness, hygiene’ v '
Movement, and activities - .

Sensory perceptions, feelings and attitudes and thoughts -
Verbal interaction

. h ==

(2) Everyday life

Home life and hoﬁe chores

" Food, meals, etc.' . R ,
Clothes and accessories
Shopping and services o i
Traffic, transportation and trevelling
o7

S




(3) Society/cammnity and social life

Family, relatives and fn:nds

School and study

Youth

Working life

Mass media

Social institutions )

Finland in relation to other counmtries.
. Leisure—time and hobbies 7

(4)' Man's .enviromment

Geography, countries and natioms ., -
Nature; plants and animals _
Time and segsoﬁs
Weather
* Materials, things and their qualities

(5) Units, quantity, order

c. VO&M1 .
) "
When words and 1d:..<ns ta be taught at the comprehensive school are
' selected a.ttentzon should be paid to their commumicative value. The main
question is bov the words and idioms to be learnt will influence the
‘pupil’s possibility to take part in social interaction! The communication
value depands-on how the words and idioms can be used in describing "how
things are" (events, activity, things, persons, matters etc.) and in
expressing feelings and opxm.ons [n the choice of: vocabulary use should
be made of idformation on _the frequency and ‘coverage of the words (e.g.
frequency studies). ' .
V' - When the amount of vocabulary is cons:Ldered and pupils' verbal ;ntoducts
are evaluated attemtion bas to be paid to the fact that for succesirgl
communication the correct use of vacabulary is often more mportant than
the correct use of grammatical forms. It is not possible to express much
'_m‘.tfx a very limited mab\ﬂ:’g Withoyt a command of grammatical structures

. L}
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! »
one can express very little, but without words one can express ‘practically '

. > nothing. ' | ' .

It is suggested that the basic vocabulary of the first foreign
language be 1,000-1,100 words and idioms, and of the second forelgg
language 800-900 words- and idioms. This ratlo, which does not pay full
attention to the great difference in the number of hours, is justified
e.g. by the fact that when pupilg ftart the study of the second foreign

- language they have gained experience of language study which will help
them learn a new language. Furthermore due to the cognitive dééelopmeﬁt
that takes place with age, they can learn languages more effectlvely than
at the lower stage. -

) In order to support the cogstruction of teaching materials and the
4 planning*of_teaching the ﬁorking grdhp.has made a proposal for a central

‘vocabulary on the basis of frequency studies. This vocabulary consists gm
of words and idioms which are considered to serve essential communication
needs and to be connected ﬁith central language use situations. Words have
been added to the vocabulary if some central si;uati&hs and topics have
ngf been éufficiently wvell represgnted because of inherent limitatiqgs of
frequency studies. The Lists ar%‘guidelines but not binding. Since'
language changes the suggested vocabulary also have to be revised from time

to time. : J/ : S

-,

The suggested basic vocabulary is only part of the whole vocabulary that

can be dealt with at the comprehensive school.

o,
-
-

Drawing on all major studies of word frequency and supplementing them by
- subjective judgement the working party also prepared a tentative list of

oo,

basic vocabulary. It was presented by topic (cf. B) in order to make it
- easier to check the representativeness of the choSen words. Below is an
" extract from topic B1.

'3
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1. Man
1.1. Man and his body '
’ age fat left
arm . finger leg
- baby foot lip
: body girl man
boy hair mouth
‘child hand nose
" ear head person
i eye hear right
i face heart sex
1.2, Health, illness, hygiene
’ ///::;jL die i1
bath - doctor life
} . brush -feel ¢+ medicine
“ catch fine nirse
chemist's (the) flu pain
t cold bandkerchief rest
comb headache shower
dead . ‘bhospital sick
, dentbist mart
w . ‘ .
o . - :
1.3. Moving and activities
1
i
* be fail lie -
i c become fall . live
i begin fast " look
‘ " borrow find look for
i treak give lose
i bring get make
: carry go mean
: catch happen meet
' change have ‘move
; choose . help * open
i close . holld . pass
J come ‘mrry Play
! ot * keep mt
! e develop leave save
N do lend guick
S .
; .
{ . .
|
; ‘ -
R’i - ,

slim. -
stomach
throat
tongue
tooth

voice -

smoke

soap

sore
temperature
toothbrush-
towel

wvash
well/better

™ return .

set
shut
show
sit
. sleep
slow
stand




L] .
| |

.o afraid =
: . agree
AN |, angry
. bad -
beautiful
become
believe.
can
careful.
chance
. cry
. " dangerous
dear
decide
dream
difficult
" easy -
enjoy
feel
feeling
Tine
foollish
forget
free
3 nm -
P ."fm

y

1.4, .Sensory perceptiag?, feg}ings,

”

- glad
good

guess -
happy

hate: -

* hear
- hope
oy
bungry
hurt .
idea P
- imagine
im@ortant .
impossible
interested
interesting
‘kind
know
laggh
learn
let
like - ..
loock = °
love -
lovely -

»

1.5. Verbal interaction

¢ apswer
¥ “ask
seall
. *  explain
“  *language

P - 3

, .
ligten s
mention -
message
question

. read

att

" matter
may
mind -
mst
need
nice .
noise

pleasantn“

1

please '
pleased”
pity
possible
pretty .
problem
quiet
ready

" real
remember
right

sad

see
simple

+ ‘smell

smile *
sorry

, sayq
speak .
suggest ~
talk

'-n

sound
special
" strong
suitable
sure
surprised
taste
¢~ terrible
L ‘ think
thirsty
tired
trouble
true
. . truth.
© . typieal
understhd
useful ,
wvant
watch:
o vl
wish *

'

t

gl
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In order to leave pust enough Lime Lo Learn il;c':;l.ruv.l,nu'eu and 11
order that they can get pra.ctice also in the understanding of lahguage

-, which is more difficwlkt than what they can produce themselves, n.

straetures canm be smduauy introduced’ before they are actually taught
and practised. ’ . -
The Ir.st below. states for each. structureiwhether the pupil shﬁl
. understand it or vhether hé should also be able” to use it'at the grade
+ level in question. The given exmples try ta illustrate and show the
range of use of the structure. .
As regards the first foreign I.Engu&ge th; structures gre presented
for grades 3-b (shmm here), 5-6 and 7-%, as regards the‘se « Poreign
language. (Simhsh yades 7-9) no subdiwision has been made. ’

D. Structures ‘ '» ‘

o m cnten.u used in the selection of strnctu.res consists of both
eéxternal and internal aspects of the hngnage The understanding.apd

' command of structures should enahle the pupil to discuss the suggested

topics and to cope with suggested language uae sxtuatmm In addition
to this extu'm.l criterion the zim lns been tp am’bhah systanttmlty in
ihe teaching of language s’@rnctnre and to grade the st:mctuxes from simple
' to more complex ones. Below is an extract n‘m the. structure list covering
the first two years (grades 3—1») . C

0 » J -

~

»
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~
>
4
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English (first foreign language)

Grades 3-L
e .,

. #
Grammatical  Grammatical "wnit" - \
"eategory” ) < S

v

>

!

Notes/examples

The aim is that on the basis of
the instruction given the pupil

I

“is able to

-

ROUNS - use the indefinite and definitd™-.
article in the idioms he has been
- taught ‘ '
v. = use without article the mass
nauns’
= express quantity. using t{;e
singular and plural.of a noun

(-&J and -es) | \/ '

- express owneréhip using the .

.

- express ownership using a.ttribut{ve
Possessive pronouns

\" »

[N
Co

Can you remember it?¥

also idion_;s' e.,g. at home",»'
at school‘; ’
irregular p;t.ura.ls. as
voqabulg.ry items

L 4
I

‘s-genetive singular ° - - .
+ ADJECTIVES - use an adjective as a predi::a.te ‘ -
complement
- understand an a.djectiva as an ' ) .
attribute ‘ ‘ . :
ADVERBS = use the most common adverbs . E.g. awaf, back,’ b.owz;, hére
. expressing place, time and manner now, right, éhere,' up, ;.reJ:J_.
NUMERALS - express quantity using cardinal ability-to spell numbers
s numers 1-100 21-100 need not t;g evaluate
Q . - e ’ ,©
- PRONOUNS --use the subject forms of personal Primarily me, you, us
pronouns and in & preliminary ‘ E.g. Can you help me/us? ‘
manner also understand: the opject I can't hear you.
forms : ' " {° You can help Pekka/Mharjaw.'
5

y
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Grt.l.txca.l_ Grmtxca:l um.t"

category

= . . . o~

Notes/examples <

= gt N

-nme the denonstra.tlve' pronouns
3!1;1_5. and tha.t and understand the
d’nopstratlve pronouns these and
thoge A ,

~ use the pronouns what, .who and.
m, as well as the in ga~
tives how a.nd where in th
. t;op of interrogative se.nt'ences
- use the. present contin'u.og

- u.se the snzple presgnt tense
espec:.a.lly ip short angwers

- use the au.nlury verbg can
(can't), must with the lnnm.t:we
- form comands usmg the -basic
af thg verb, am; prqlnbltlons

shg't afnmmq declgra-
A )hcjidm.s and negative

{ N : .
‘». N
1% “* N 4
. ’ v \
A} £ ‘
< ’

>

- form short interrog2tfve clauses

v w:.thout thg m:.l:.ary verb do

- €rn coord:.na.te g.lmeq u.nbg the

;0

= 5
.

thout' the auxiliary ~ -

»>

.

E.g. Yes, I am/have/can/mu~t.

-

No, I am not/haven't/can't.

(mustn't later)

E.g. _.,Lect- pred:.cate

He is coming:

Subject-predicate-preditate
lement -

"bh;,fyishsfzw Rexuadog

Mect-gz;edmate-obg
& ca.n open the windov.

T u/readmg it. ..
‘Subject-predicate~ adverbdial
ghrage. ‘The book is ti)_ez:e
tThe book ":_'LS on the table’

.
& -
.

<

t . )
X —

con.)unctzons and and or Ll ‘\
| 4 /
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3.4, Developments in‘phe late 1970's: a course-based upper secpndary
" school syllabus, _ Vs

.

) ’ <
The most recent imstance of syllabus construction (in ‘which the

'authon-took part'as;akﬁember and partly as secretary of the working party)
. concerns the upper «econdary school. What is new in that work is the fact

thﬁt.the syli;bus is divided into smaller units called "courses". Each
course lasts 38 Hours. - Objectivés and contents are defined for éach course
separately The damlnant aspect in such syllabus de31gn is the topic of
each .course. The courses in English are designated by the following titles:

- (1) Man and his med:.ate enviromment (commnity), (2) Man, his interests

and the services he'uses, (3) Man and his work, (4) Man and society, (5)
Man, science, technology and mass communication, (6)1&uh.edugation and
culture, (7) Man and nature, (8) Man and the peoples of the world. This

" general title is followed by a description of the general approach, a

description of how the course is’ relg;ed to the overall educational obJec--

Atlves of the upper secondary school, a descrlptlon of the four language

activities (skills) and théir relative emphases, a descrlptlon of suthprs‘
and laqguage use 31tuat10ns, and finally & broad'outllne of. structures.
Some suggestlonsgire given condernlng teaching methods and the ‘evaluation

+ 3

of learnlng outcomes. . _
"  Since it is difficult to get a good ‘idea of the overall aim of language

teaching by readlng lengthy course descrlptlons, the syllabus also gives

8 general descrlptlon of the overall aim. It is as follows: The aim of

language teaching in the uppér secondary school 13 to glve pupils requisite

quallflcatlons for and awaken their 1nterest 1n‘hcqu1r1ng, maintaining and

expanding thelr knowledge of ‘foreigr languages in school and after it. The ¢

objective is that pupils would have oral and written communication skills

in general (ie. non-vocational) Langhage use 81tuat10ns and for deadling - ‘

with topi€s of general (ie. non-vocatlonal) nature. Ach1ev1ng such commu-

nication skills presupposes that the pupil.is familiar with the structure

1 © R R .
and -uses of the language and has knéwledge about th€ way of life and culture

in the areas where the‘language #h question is spoken. ) \__’//
... The pupils are expected to be.able to understand more difficult language

than they can produce themselves. This requlrement applies, in partlcular,

to reading comprehension, which is an essential prerequlslte for Purhter




. situations (=functions) and topics.

Course 13 lh.na.nd Community
. »

Perspective:

o

studies a.nd for the ability to keep’ up with dev;l;p\ments in one's later
occupatm L

The toplcs degplt with in language teaching and the tea.clung-lea.rmng
process 1tself must contribute to personality development and support the
overall educational aspu'atlons of the upper seconda.ry school.

In addltlon to the formal statement of objectives the syllabﬁs also

fdxscusees language teaching in relation to lifelong ed.ucatlon, the role

of the structural elements of languege in language teaching, the role of
comm:.ca.tlon skills and the s:.gn:.ﬁca.\nce of knowing basic features of
the cultural backgroupd of the language area.

The syllabus also outlines the crltelee for the selection of teaching
contents: structures, vocabulary, pronunciation, spellihg, la.nguage use

)
Course 1 will'be presented in the follonng in order to give a better!

. idea of course-based déécrlptlon of lsnguage teachlng o)b,]ectnres.

-~
)

During the.f':'u.'st course the focus is on topics related to the neigh~ -
bourheod/commnity, on typical language use situations associated with the
general setting and on typical language found in the settlng and situations.
Spec:.a.l emphasis is devoted to language use s:.tua.t:.ons associated with
persona.l contacts. A characteristic feature of such contacts is that
language is informal. Ln.ngua.ge use situations pfesuppose mnnly listening
camprehension and, spea.k:mg to some extent also reading #8d writing.

In personal contacts are reflected the customs and attitudes of
different cultures, of dlfferent gsocial strata end of different generations.
It is recommended that toplcq a.nd ntuatlons should be dea.lt with fram the
point of view of. young people. T

During the’first course it is recommended that pupils' knowledge of
centra.l structures is diagnosed and, if needed, reviewed. ‘

Pupils should also be given guidance in the study techniques a.nd
skills of the mew school. - - ’

o
<
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Contents o -

Topics: home and family, relatives, friends, human relati:ons, generation
gap, daily chores, leisure activities, pastime »

Language use sittia.tions

Contacts with fa.m.ly relat:l.ves, fnends, acquaintances, work ma.tes etc

invol eg.

- greetingg, 7leavetaking (dlfi‘erent registers) ¢

- 1ntroduc:|.ng oneself, introducing others, and appropriate responchng

- ta.lklng about da:.ly life (starting, maintaining d:.scuss:l.on, conversa.t:l.onal
rituals) ‘ ’y

- requestmg, asking, persuading, ordering, forbldQ:Lng (appropr:l.abe reglsters)

and na.rratmg on everyday events and expenences

.- expres ing thanks, felicitation,' invitation, apology etc. orally and in

writing (p?proprlate registers)
- writing cards, notes, messages and letters

~

Structures: review of tenses ’ s

-

Objectives:

In relation to general educational ‘objectives: the first course should aim,'
in particular, to develdp a positive attitude towards studying.  #

Language learning obiectiv‘es: The aim is that at the end of the course the

-student . ' ' o ‘ |

- is able to master the basic reviewed structures in order to be able to
cope with subsequent courses

- is able to understand spoken language related to the top:l.cs and slma.t:l.ons
included in the course , .

- is able to use the language orally in situations dealt with and in similar
situations ‘ Q

- is able to understand written texts related to-the topics and situations

dealt with in the course/ ¢ ' . T -
-~ is able to write messagés related to the included topics and situations
’ ]
Relative emphasis of skills: . _
/e . /
/o :
Particulg emphasis is/devoted to the mastery of basic structures, to
listening cémprehension.and speaking.
. . .A [ .
. | . / & d
/
/ .
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'Most of the topics and situstions are familiax to students since similar

3.5. Syllabus construc‘tlon work in p:rogress revision of the common core .

o ?
Teaching arrangements:

. +

matters have been dealt with in the comprehensive -school. It is recommended

that the approach now is"such vthaﬁproblems related to the topics and .
ianguage use situations are given more emphasis so as to stimulate discus~

sion in class. Oral and written "fexts™ shot;ld also have a "literary"

component. T . . LT \

’ - - -

Working methods should - be adapted to the emphasis of the course: structure

reviev and intensive development of listening comprehension and speaking.

These two skills can b,s_sf be developed using pupil-centred methods (work “
in pairs, amall group activities, ete.). ' °

v

E‘valuat:.on

After entry diagnosis student progreas_/m/ be followed with formative "tests".
At the end of the course there will be a test con§1st1ng of a test

of central structures and of a listening comprehension test plus appropriate
responding to wbat was heard.

-9
»

o8 - .

.

‘syllabus ) . ’
q |

A working pg.rt.y congisting largely of the same persons involved {(n
the preparation of the draft comson ¢~re syllabus for the ccnprehensive .
school was set up in May 1980. Its task is to revise the common core
syllabus and prepare a didactic manmual to help te&thers in its use. The
deadline for the proposal concerning the first four years (grades 3-6) is
the end of 1980 and that for the last three years (g::ades 7-9) and the
didactic manual is the end of 1981, " .

The work ‘of the group Will consist maifily of minor revisions and
minor additions, It is intended to present the objectives and contents
in a new way following the idea of."facet analysis" de;reloped by Guttman
(1970). Facets are dimensions of a domain or situation which are consid- |,
ered to be relevsntrfor analyzing and measuring it. Faecet e.ngq.ysis isy
therefore, a kind of a Pr:i.ori factor ana.l;ysis. Facets are ofben linked

- P
v . -
-

[N
-
2}




LI ALY ol

ok

Py

,slema.ntica.lly Lin a "mapping sentence" ( Millman 1 97h).

-

T A ]

-

This has been done ~

in.the following figure, which represents a preliminary goé.l definition

for FL teaching in the conbrehensive school.

of the instruction the pupil is able

The aim is that on the basis

A

'3 - - s
. v (o 2 - - - B
To understand,’ hd in relation o the following |requiring in the following .
"respond and produce notions and topics ‘the situations
English for the ' following
folloving functions: - | skills of )
: | i ,
1. Interacting with gcf B1,B2 BB,Bh) S N
. other people (cf.A2) | being  name o health listening face-to-face
| -greeting/taking age | friends compre- contacts with
leave nationa- | hension friends, other
-introducing/being lity home life young people,
introduced | known adults,
-thanking place mov:- lsp hool N unknown adults,
- menl vorking officials (also
- llife telephone, loud-
2. Exchanging time clock, | social _ |.speakers, radio,
information (cf. g 1nst1tu- speaking v)
A1,A2,A3,Ak) ¢ tion tlons'
-asking ' | frequencyl ) o
~telling - .
-instructing ,quantity number, |leisure, ., =
ot ‘ ' order’' | hobbies
3. Expressing atti- | pature reading personal messa-
tudes, feelings - quality colour, weather compre- ges and letters
micgpn;:::ﬁ‘éggm) ::hz:; 'traffic hension signs and forms
-expressing regret charac- , travel prose text
and sympathy teristics ) _
-expressing agree-— . - lmedia . writing personal messa-
ment/disagreement | ges and letters
_ ) _ Finnish
- . | customs .
| meals

1
v

‘] — | The new system is be.slca.uy only a new way of statlng the objectives

K . and contents already found in the 1976 draft. This more systematic approach

will, however, make it possible to check the representativeness and\cgnsis-

tency .of objectives and
. /

»

ntents,

[
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There are several remsons why we need models in education and in
language teaching. > tiom M'Wejteachihg.as systema‘and‘pﬁcesées

" are €5 chmpiex that we peed models -

-

- ee-(1) t9 help tisgpderstand and uplﬁn how they' function

g

(2) to guide and inform owr fmntﬁ.zg, p.lﬁ;hniug and actions without d‘et%r—
mining them in detail . . ® q

(3) to help us evaluate their performance and make required changes

{4) to hel'p us foresee future problems and developments. )

In Finland we have in recent years been pa.rticul‘a.rly. interested in "

set up a committee W dnit a plu? far p@atié:m.l language teaching poliey
(submitted to, the Ministry in Pebraary 1979). he suthor served as one of -
the secretiries of the Committes. Puile models. are obvidusly mainly meeded
.in planning and administration as well as-in Tesearch, teathers also should
be familiar vith them if they do not wish to relinquish a legitimate interest
in how the language tesching operates and hov it shoald be improved.

them as social institutions, as s ial gystems, serwi'n sove fundamental -
Lme teuching g8erves basic comim=
nication needs and as its impo tends, if aaything, to ineremse it is
more and more acquiring the ¢ acteristics of any institutionalized process.
This means, amohg other things, that lang;nge teaching is becoming more and
more organized, which means that roles and role relationships are specified
in detail; more systematized, vhich means that taske are s/pecified; and

. moTe stabilisec;, wm\: means that language teaching is not dependent on
‘particular individuals, Language teaching is not only the activity of
individual teachers. It is a system of many activities. In order to
understand it as a system we‘ must realize its boundaries, its central
purposes and its level in a largér context., We must be avare of its

)

varita)_u\subsyst‘m and their intorrelati‘cnq)x{ps. For all this we need
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models to describe ‘and work out the practiéﬁl consequences of different @ .
approacheé. In the author's.opinion, it is in this area - the explor;tion
and;gxemplification of the systems approach, to language teaching - that

the Council of Europe project, directed by Mr Jghn Trim, on,developing

a European scheme for forelgn language teaching by adults anQ/its subsequent
adaptatlon to school learning, has done piGheering work of a high intellec-

tual and practical value. . -

-

4.1. Model of the language teaching system _ ' ‘ -

- In order to be able to describe, uhderstand and, in particular, té
‘plan the national language teacnlng system we need & model to guide us 1n
‘our work: -One p0331ble model is presented in Flgure 2 (Takala 1979)

It is an adaptation of similar models propessdby Stern (1‘970) and Strevens
(1977). F?rmal language teaching in a schnol—typé contéxt takes place '

- in a complex setting consisting of a number of levels. At level 1, the

=7

societal level, the need of }anguages is manifested in a more or lgss
‘
.clearly ‘defined language teaching policy and is recognized in tMfe form

of sqcietal support for language teéaching. At level.2, the'school.system
level, weé are concernsd with the foundations of languagé teaching, its
infrastrutture: the srganizational and administrative framework ard the
traddtions of language teachiﬁg. At level 3 we are concerned with the
definition of the general approach or strategy of lahguage teaching. i
This is usually expressed in a curriculum (syllabus). Syllabus construction
is a demanding task in which a number of.disciplines can and should be
drawvn upon. The written curriculum (= the intended curriculum) is imple-
mented (=the implemented curriculum) to a smaller or greater extent at the °
"level of teaching (Level L), which takes place in a compley, setting, where
many tactical decisions must be made by the teacher every day. The currlc-
ulum is, however, realized by the pupils at the leve} of learnlﬁl\5= the
realized currlculum). Evaluation data are mainly collected from the teach-
ing and learning levels to get feedback to all other levels as well.

«

¥




- _ Level 5: Level' of the learner

- . LEARNER (GiiOUP) ’ ‘ system: level of
. - ] . . language learning
. o \\‘ I - Level 4: Level of the
B i - ! i teaching system:
. ) TEACHING tactics
v TEACHER ot T
EDUCATION | | E
A A .
c . B *
LY remmemet x| l:?umanm/sm.amﬂ
U % : I: [ PLAK OF I .
A - |y 1. |_IEACHING | - -
ORGARIZATIOR | G | I
T i i; l,-
I — -
0 .
. . e : Level 3: Level of scientific
adl U [ seProacH: curmzcuLuM]: - : "% development of lan-
: ' ' SCIENTIFIC ) teaching:
:': M
. Em l b 8 BASE 8 strategy .
: ‘=linguistics
: -psycholinguist.
T~ - -sociolinguist. | '
. : -s'ppliec} ling: H
' . | —education - . v
( ~lang, - planning - '
, . Level 2: Level*of the séhool
‘I" TRADITIORS syctem: infrastruc-
AND ‘] OF LANGUAGE ture-
ADMINISTRATIOK i TEACEIRG \
v ‘ ' /
. - i 4
1
) ‘ —e - ' Level 1: Level of society:
: LANGUAGE. POLICY L motives of language
(societal support) - teaching
v
——p NEED OF LANGUAGES. | -
[ i - . s
— -

LIRGUISTIC CONDIT.

¢ ~INTERNATIONAL CONTACTS,.
: . " COOPERATION & DIVISION:
OF WORK .

)

Q } . t , . . [}
,EMC'IGURE 2. General hodel of the language teaching system (Takala 1979

o Provided b ERIC
3 .
- . /
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. ' 4,2, Model of continuity in language teaching

v

teed when pupils move from gra.de to grade and from one type or 'ievel of
"y
'I‘able 1 shows how the na.tlona.l committee on la.ngua.ge

- While there are problems in describing progression in language lea.rning
- and in describing levels of- language proficiency {cf. Wllklns 1978, Trlm 1978),.
1t is important that we have some conception of how contmulty can be . gusran-

{ : teaching’ pc%icy in Finland attempted to out ne, in very broad and general
terms, the orientation and staging of the objectives of language teaching.

TABLE 1. General orientation and staging of the objectives of language
; teaching on different levels of the educational system in Fipland
Syllabus/ | Compre- Secondary level education Colleges |On-the | Adult { Leisure
course hensive U Vocational secto and uni- | job educa- | time. .
- Starting |ashool ~Pper 2 SSeLOr versities |training tion | activ-
on/in secon= Crart- Techni~ /- + 7 lities
. ' dary level ‘cian ~ 3
) . s v level .
i- Grade 3/.|GP/thresh- | GP/basic | SP/thresh- S@slc SP/gener- | SP/tail~ GP/SP Individ-
i aged 9 old compe- | compe- " | old compe- | compe- al .compe~ | qréd thresh-i ual
§ (compul- tenge tence tence tence tence compe- old aims
sory) ¢ - 1 "tence compe—
4 ‘ ) tence
4 l . . .
3 Grade 7 |GP/thresh- | GP/basic | SP/thresh- | SP/basic SP/gener- | Ditto | Dittd | Ditto
] aged 13 {old compe- | compe~ 0ld compe- | compe- al compe- .
3 (compul- {tence tence tence ™ tence tence
sory) . -
k3 -
Grade 8 (?/waystaga GP/compe- | SP/compe- | SP/ SP/basic | Ditto Ditto | Ditto
J aged 14 , tence “tence thresh- -|or limited ’
K | (oftion- approach- | betwee old or general ]
§- . al) . ing waystage | lihited |competence L
1 T ’ threshold | and , # | basic
- threshold |( compe-
- tence
. 4 -
Secondary | - 6P/limit- | SP/formu- | SP-limit-|SP/basiec |Ditto Ditto | Ditto
L level . ed basic | laic compe- N he
) compe-~ compe- *threshold| tence ¢ A R
tence -tence compe—"\
tence ™~
Tertiary - - 1 i - SP/thresh~| Ditto Ditto -| Ditto
level Y aad -~ old compe-
o v _itence - . o
GP = general purpose, for general 'purposes
1 SP = gpecial purposed for special purposes ' A
| ’ R il - * " L} v i Cun 3
o L
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"Everw such a very general outli;xe of progression is useful, since

) practical experience shows that there is often an information gap between
- different types and levels of educational institutions. For thia reasonm,

it is not ususual that the conprehengzve school is sometimes gqxpected to’
, do part of the job that pmperly‘ 3’.3 the bailiwick of the upper secondary
school. or even the vocational school etc. The chart also demonstrates
. quite élear]q that a wide variety of language teaching provision is ‘needed
| to satisfy the wide variety of demands on language skills.

| .

- g

«
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.« ' .
L.3. Model of qualitative and quantitative targets for language teaching

A3

LI

The national committee or langusge teaching policy also attempted to
T outline what proportion of the adult populatior should know what particular -
R languages snd how well. This is illustrated in Pigure 3. .
i ' o ‘ «
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Russian about 36"; French about 15-20 L. o
i_
- - € h ‘o
5% very'good - 2—3 % very good P
5% 5% sOod " 5% good .
10 %, ggtisfactory . 10 8 sansractory -5 % datisfactory '
+5-10 ¥ passable ' 10 4 passahle 5 % passable

A

Swedish about 100 %1? Flnnlsh about 100 % ) " English about 100 %

10-15 %.ve: ' )15-25 % very good 15-20 % very good 8
50 & good . 50 %  good - - - 50% good -
25 % satisfactory ° ‘i25 % - satisfactory 25 % satisfactory
1015 % passable® .  5-10 & passable 5-10 § passable -

N
AR

Swedﬁh concern the Finnish speaking populatl%n.'
2) The ta.rge.ﬂ percentages for F1nn13h refer to the Swedish speaklng popula.t:.on.

° n
- P . - @

E = very good knowledge m = gsatisfactory knowledge
- = good knowledge > m = passable knowledge . ’
: : -. . [: = no knowledge )
° ' s - - 8 o o ’
[ ] - - . . « ¢ o /\ . . - s . »
FIGURE 3. Qua.htanvc, aid quantltatlve ta.rgets for langua.ge lea.rn:l,ng '
T+ in Faqland - . .
. y L
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The proposal means that 3very adult Fion would, in  the future, have a varying
degree of kmowledge of c. 2,5 forelgn la.nguages on the avefage. This nean,
h‘ougver, will be reached so. that some @.e know several languages and *

~ some 6nly two. There will, in other words,be qualitative and quantitative
variabilfty in terms of ‘the knowledge of foreign languages,

Q‘D
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4.4, Model of general policy for the development of language teaching : -

. R . | | 3
L. 3
Since- the national. committee on language teachmg pol:.cy saw as its

task to pronde a general framevork for more detailed planning (eg. syllabus
construcuon), it made: an attempt to outline the general aim of language
teaching, relate 1t to commonly accepted obJectlm of soc:al and educa.t:.onal
pollcy in hnla.nd In su.ch A vaar J.t was poss:.ble to see wha.t demands are
set on la.nguage teaching:

'\ Objectives. and demands can be mplememtgd in several different ways.'

The cotmittee also attapted to denne vhat mesns would help meet the
'déﬁneq objectives and demands. \Tbe relationships are indicated by_‘dott.ed g
. lines in. Pigure-4. Finally the committee descriked how different insti-

tuﬁiona can and should contribute to fulfilling the overall aim of language

tea.ching, ig..sa'oipfying the need in modern languages in Finland. The .

figurelis-?:onatructed so that the upper part p‘reagnts_ the general aim of

the language teaching system and the demands set on it. The/Towen part-

shows ways and means to° obtain the objective and fulfil the demands '

the institutions responsible and contributing to that., Since the fi

is strongly reduced and thB:efore, not be easily legible, the "boxes"
# are gmbered and their contents are fgintegl in Appendix 1.

FIGURE 4 OMITTED BECAUSE OF
POOR REPRODUCIBILITY

~
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It seems fo the author that one of the most important developments in
ed#cation has been .a growing realization of the interdependence of all

. parties concerned and a better unmderstanding of their proper roles. The

roles may differ to some extent eg. in accordance with the degree of cen~-

! "r° * tralization of the ednnatlonal system. The role of the teacher may vary
qulte a lot but it is recognlzed more and more clearly"that, irrespective
of the system of education, what matters in the final instance is what )
happens -in the claa;roam, vhat the teachers and pupils do. This means that
it isgyneither desirabte nor feaszble to .aim at "teacherproof" systems (eg.
curricula), since teachers will act imaccordance with their-more OT“IEBS‘““"”"““‘ -
conscious mental habits and principles anywvay. An 1ntere§t1ng question,
which is’ increasingly attractingzthe agtention.of educational researchers
and adninistratq:s,fﬁs'undéfitahdably what guides teachers' activities.

A related qﬁestioniiﬁz wvhat is-and: should bte the role of the curritulum. |,
A more detaile&'and;sﬁbiéct-spécific question is: what should be the genefal
orientatian or approach ot;tne_curriéulun of modern language teaching.

In the foregozng the author has. described how ve in Finland have attempéed
\to look for answers- to such questmna.

. ) In any hunan actxvxty the ultimate motivation, as the Brztlsh péxlos- ‘
opher Alfred North Whitehead has poznted out, is the sense of value, the. «
sense of importance. Without at least oceasional suthentic feelings of .
doing something useful and important, human activity sinks to a meaninglesi,

. ‘boring, -grim and tiring routige. . For langniée teaching to become ang remain

' a rewarding experience for students and teachers alike it is imperative that

it is felt to'be'neaesaany, Jjustified ané productive. For 1 teaching .

'ta get required social and fxnanclal support it is also 1mportant that there -

is a commonly shared feeling in a given society that 1 e Qeachzng is ,

o necesgary and effective. ' In the contlnudus and, it 3ti§, gr?élng pressures ‘
for class time coming fram.a variety of groups and sources, language teacling

Ei -y

can compete succesafully only if it.has’ factyal and convin g arguments to
bring forth, which show its necessity, justification ang effectivene?s. .
.Thisris one of several reasons why the<language teaching profession should
actively encourage and suppdort research aad developmental work on language
., teaching andhlearning. N .

.l

” )




IT L PR WINPOY ay

e

o

-fession fuses the empirical and the ratlonal methods. A true professiqn can

< - N

Language teachers have 'a legltlmgfe profe551onal interest - and, L.

* indeed, a moral and social obllgatlon - to glve people tools and motivation

for 1nternat10nal communication and co—operatlon This 51VES language

" teachers a senée of doimg a valuable serv1ce for mankind. Language teaching -

i8 a Job that requlres expert knowledge, ‘the serv;ces of a true prpfessional.
This is not un1versally understood. Language teaohers should strlve to make
their job recogn1zed as a true. profe531on. A true profe391on, ilke medlclne,\
is always trylng to 1mprove its knowledge base and 1ts methods. A true pro-
N
Also clearly demonstrate progress and improved performance.

~Becognition -as a profession hélps in getting social esteem and support.
In my opinion laﬁguage teaching can become recognized as a true profession
qnly if it takes several steps in the theoretical diréction. The same re-

quirement of theoretlcal advance applies equally to syllabus constructlon

»

Relevant ang powerful theories are necessary conditions ‘for knowledge and
L] ‘

even in language teaching knowledge is power.

r [

N g
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.~ Language Regearch Associates, . . . .
Kucera, H. & Fraacis, V.N. (1967) Computational a.nalyses of present-day
American English. Providence: Brown University Press.
' Ménsterplan for grunnskolen.’ (1971) Oslo: Aschehoug.
Thorndike, E.L. & Lorge, I. (19kk) The Teachers' Word Book.of 30,000 Words.
New York: Teachers College, Columbia University.
van Ek, J.A. (1973) The "threshold level” in a unit/credit system.
: Teoksessa Systems Development in Adult Language Learning. CCC/Council
of Europe Stra.sbourg. -
Wepman, J.M. & Ha.ss, W. (1969) A spoken word count (c¢hildren- - ages 5,6
 and 7). Chicago: Language Research Associates. L _
West, M.’ (1953) A general service list of English words. London: Longman.




TR

e bk nsinfoae

‘ “ AR T

'Appendix/// _

Overall aim of the language  teaching policy

1.

LANGUAGE TEACHING MUST SATISFY THE NEEDS IN MODERN LANGUAGES IN FINLAND

Demands set on the language teaching system: .

v e

61\

2." Needed knowledge of languages must be produced effectively
3. Language teaching must be arranged in harmony with general educational
policy '
L, Language teaching must take into account 1nd1v1dual capabilities and
motlvetlons
5. Language teaching must take into account the requirements of manpower
and the development of economy
6. g%gge teech1ng must take into account the requzrements of soclal
: opment ! (
* 7. Language teaching must take into account the requirements of cultural
development ,
(
8. Language teachlng fust take 1nto eccount the requirements of international
contacts and co—operatlon ) :
r
9. Language teaching provision must offer ‘sufficient variety :
10. Language teaching must be sufficient in terms of quantity
11 Language teaching must provide a well-articulated progression
12. Knowledge of lenguages'must be produced economically
13. Languege teaching must be*developed systematically .and with improved
' go-ordination ) )
14. Contribute to increasing educational equality
15. Contrrbute to upgrading general level of educetlon
16.. Contribute to the overall development of personallty : .
17. Contribute to the promotidn of general mental well-being
Y
18. Contribute to the promotion of satisfaction and self-realization
19. Contribute to stable economy and balanced economic growth
20. Contribute to the promotion of geheral material well-being
21. Contribute to increasing possibilities of democratic participation
22, Contribute to increasing a mare just and balanceéd distribution of
benefits ' -

. ————— e~ e
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23. Contribute to'the.development ‘of nationmal cu>ure‘\~~\
24, Gontributeto*the_.pn:mtion ofpluralistic .culture
25. _Camtribute-to .a. just.snpply andadistrihutionf‘of‘.cultnr_a.l services

26. “Cantribute to.increased -ioternational understanding and. peace

\

Ways and means ' to “obtain .the-aim:=ard Pfalfil -the-demanis:

27. Administrative: nnles and. regutations  are - given'to-guarantee dequa’ee
provision

28.' .Bupport is-given-to:schivities and rrangements which:produce more
balanced ‘choice.of lan 8 N

29. Informatiaon-sbomt ‘thecépportmit:'ees Tbocthooge - and “study .lenguages

30. Financial:support is given:to-tke'produc¢tian of suitable teaching
- mtena.ls

31. Lenguage teaching services and. J.snguage.lwnmg cpportumt:.es -are
arranged to-meet meed and_demand

32. Syms:mcﬁmw’,mwxwg -and upwards
33. “Pre—serviee:snd;in.-mtice ~edacstion of “teachers .is developed

34. 'Peaching.is weared to- the~entry _ level of: st‘ndents and proceeds .at
8 level amd peeec-suitable -to the- tecch;gg;grm.p

« 35. Langnage tesaching is arramged -so that “the material,mental, time “etc.

resources ue.n‘m:zedmm]ly )
36. Decisioms- “comcerning ‘bangaage “teaching are taken -with due consideration
"to ‘research, -experimentation .and ‘develgopmental wark .

7. Lanpusge tesching is developed - systmtxcally by trying out. aﬂ.teb
« native models

38.. JInterzction andw ‘between ‘psrtnes nzrolted in langrage
d utwdxugg is :intesssified

—

%xqmcmartmmms ﬁox:e.tamtem:hmgui'ncesarepmmted

‘irrespective cof ;perscnal -wealth, .social “background, geographical
. -loesticn “axd motiver ~tomgee

-

- -

i
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Institutions contributing to realizing the national language teaching
policy:

Pl

EDUCATIONAL ADMINISTRATION

/ . b2,

"Ministry of Education )
National | National Provincial Municipali-
. bo. Board of { Board of Department ties
~= General Vocational | of Education .
Education | Education :
* B . '
- EDUCATIONAL INSTITPIONS
é" Comprehensive | Upper Vocational | Institutions | Adult
o school econdary | sector ° of Higher education
o |/ . Education
A 'S I8 General- | General- | Special- | Special- General- or
/ purpose ' purpose purpose purpose special
./ ‘ threshold basic basic general purpose
/ , competence ' competence | competence | competence knowledge of
/ 4 Ianguages

<~

Lh,

~N/

On-the-job training

by the Committee)

Language Centre’ of Finnish Universities

s

v

Centre for Research on Language Teaching (mew institution proposed




